Images and I mpressions

Grade Levd: 7" grade Language Arts and Visudl Arts
Presented by: Derrick Belanger and Linda Schmale
Length of Unit: 5 lessons

l. ABSTRACT

A. Thisunit consgts of five lessons that introduce students to Impressionist painting
and Imagist poetry. Students learn about the historica and cultura content
surrounding both Impressonism and Imagism aswell as smilaritiesand
differences which link the two movements together. Students will aso compose
an Imagist poem aswdl as paint an Impressionist picture to show their mastery of
the two artigtic styles.

. OVERVIEW
A. Concept Objectives
1. Develop an understanding of the Impressionist and Imagist movements.
2. Recognize connections between visud arts and language arts that cause
them to share a Smilar purpose, subject matter, historica periods, and
cultura context.
B. Content from the Core Knowledge Sequence
Cassatt, Mary. “The Boating Party”
Dickenson, Emily. “Because | Could not Stop for Death”
Degas, Edgar. “Dancing Lesson”
Monet, Claude. “Impression, Sunrise’
Monet, Claude. “The Waterlily Pond’
Renoair, Pierre-Auguste. “The Luncheon of the Boating Party”
Williams, William Carlos. “The Red Whedbarrow”
: Williams, William Carlos. * Thisis Jugt to Say”
ill Objectives
Locate and select relevant information. (Colorado Language Arts Standard
—5)
Read, respond to, and discuss novels, poetry, short stories, or plays.
(CLAS-6)
Read, respond to, and discuss novels, poetry, short stories, or plays that
represent points of view from places, people, and events that are familiar
and unfamiliar. (CLAS— 6)
Apply knowledge of literary techniques to understand text. (CLAS — 6)
Choose arange of words that are precise and vivid. (CLAS-2)
Man, draft, revise and edit for alegiblefina copy. (CLAS-2)
Students will use aviewfinder to identify an image. (Jefferson County
Visua Arts Standard 2C)
Student will operate a Polaroid camera to capture their image. (JC VAS
2C)
0. Students will use a KWL chart to organize previous and new knowledge
of Impressionism. (JC VAS—-1E & 1H)

No ok W N PQONOORLONE

®©



10.  Studentswill compare and andlyze Impressionist paintings and Polaroid
photographs. (JC VAS—1E & 1H) (JCVAS5A & 5B)

11.  Studentswill write adefinition of Impressionism using complete
sentences, correct spelling, grammar and punctuation. (CLAS—2) (JC
VAS5A & 5B)

12.  Swudentswill organize information using aVenn diagram. (JC VAS-1E
& 1H)

13. Students will creste an Impressonist painting using white tempera paint
and colored chalk on 18 X 24 tag board. (JCVAS3A,C,D,E& F)

BACKGROUND KNOWLEDGE

A.

For Teachers

1 Adventuresin American Literature. Orlando, Florida: Harcourt Brace
Jovanovich, Inc., 1989. ISBN# 0-15-334872-0.

2. Filras, Al. “Imagism (defined),” Modern and Contemporary Poetry [On
lingl. Avallable URL: hitp://mww.gvsu.edu/websterm/imagism-def.html.

3. “Imagism,” Poetic Modes. Symbolism,Imagism, Modernism [On-ling].
Avallable URL.: http:/AMww.gvsu.edu/websterm/Poetic M odes.htm.

4, Wadton, Jude. Impressonisn New York, New York: Dorling
Kinderdey, 1999. ISBN# 0-7894-5583-8.

5. Whitley, Peggy. “American Culturd Higtory 1910-1919,” Kingwood
College Library [On-ling]. Avalable URL:
http://mwww.nhmeed.edu/contracts/| re/kc/decadel 0.html.

6. Pogters of Impressionism available through the following web stes:
http://www.art.com and http:/printfinders.com

For Students

1. For Imagism, students should have an understanding of America's
Progressive Era, aswdl as an understanding of the rules and language of
poetry. For Impressionism, students should have an understanding of the
elements of art and principles of design, and the use of aviewfinder.
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V.

LESSONS
Lesson One: A Slice of Life(Two Days)
A. Daily Objectives
1 Lesson Content
a Braingorm definition of Impressonism
b. Characterigtics and traits of Impressonism
C. Make connections between history and art
2. Concept Objective(s)
a Develop an understanding of the Impressionist and Imagist
movements.
3. Skill Objective(s)
a Students will use aviewfinder to identify an image.
b. Student will operate a Polaroid camerato capture their image.
C. Students will use a KWL chart to organize previous and new
knowledge of the Impressionist.
d. Students will compare and andyze Impressonist paintings and
Polaroid photographs.
e Plan, draft, revise and edit for alegible find copy.
B. Materials
1. Polaroid Camera(s)
2. Polaraid film
3. Cardboard view finder
4. “Impression, Sunrise’ (1872) - Claude Monet
5. “Dancing Lesson” (¢.1876) - Edgar Degas
6. KWL Chart (Appendix A)
7. Overhead projector
8. Markers for overhead projector
C. Background Notes

Impressionists sought to depict modern life and leisure activities of fellow
Parisans, paint in open air, and use alighter paette. The artists of the
impressionist movement rebelled againg the French school of Art, L’ ecole des
Beaux Art, and the Sdon. The school or movement takesits name from Monet’s
painting “Impresson, Sunrise’ which a satirical writer used as the focus of his
attack on the first show of the 30 members of the Societe Anonyme des Artistes
Peintres, Graveurs. (Limited Company of Painting and Printmaking Artists).
Impressionist included Monet, Manet, Degas, Cassett, Cezanne, Gauguin,
Fissarro, Renoir and others. The movement lasted from the first show in 1874 to
the last show in 1886.

Napoleon I11 ruled France from 1851 to 1871. During his rule Paris was
trandformed from amedieva city with inadequate sanitation to amodern
metropolis with sdewak cafes, theaters and restaurants. The working class
residents were displaced to the outskirts of the city and the wedthy middle class
moved into the rebuilt city center.

Theinvention of photography and metal paint tubes dong with the indudtria



revolution play arole in the Impressionist movemen.

Key Vocabulary
1. Enplen ar painting —outsde painting
2. Pd ette — range of colors used by an artist, aso flat surface used to mix

3.
4.
S.

arange and mix pants

L’ ecole des Beaux Arts— officid French school of art

Sdon — officid Art Exhibit esablished in 1667 in France

Impressonism — a school of art that was concerned with the depiction of
everyday life, painting in open arr, and capturing light and movement
through their paettes and brush strokes; the Impressonist’ s exhibits were
held in Paris from 1874-1886

Procedures/Activities Day One:

1.
2.

6

Instruct students on the use of Polaroid cameras.

Divide studentsinto pairs. Take students outside and ingtruct them to use
ther viewfinder to find adice of the landscape or activity of the school
that interests each set of partners. Hand out cameras. Have students take
one photograph per team. (Allow for afew mistakes.)

Return to classroom and have the students pin their photographs next to
posters of Monet’s“Impression, Sunrise” and Degas “ Dancing Lesson.”
Using transparency of aKWL (Appendix A), hand out KWL chartsto
sudents and tart to brainstorm with students what they think they know
about Impressonism and fill the trangparency. Have students suggest time
periods, locations, inventions and artists they think might relate to the
movement. Have students write down the following six questions about
Impressionists under what they want to learn:

Who were the Impressionists?

Where are they located?

What istime period?

What is happening during thistime period in history that affected
them?

e. Why wastheir art different?

f. What inventions were important to the movement?

Set KWL aside.

Have students compare their Polaroid photographs to the posters. Ask the
sudents to identify features that are the same or different. Ask the
Students what percent of the landscape or activity they identified through
ther viewfinder outside isin their photograph. What is the source of light
in the photo, in the painting? How would you describe the colors? How is
line used or evident? Whét is the composition?

Collect KWL charts from students.
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Day Two:

1.

2.

3.

Hand out KWL charts and review information and questions from Day
One on chart.

I ntroduce vocabulary words (except Impressionism) and have students
organize on chart as knowledge they dready know, or need to learn.
Have the students refer to and fill in their charts as teacher explainsthe



following facts about Impressoniam:

a Impressionists were agroup of mainly French artists. They
included Monet, Manet, Degas, Renoir, Cezanne, Gauguin,
Cassatt, and Pissarro. (54 different artists participated in 8
Impressionist shows.)

b. The Impressionists were based mainly in Paris, France.

C. The Movement is considered to have started in 1874 when the first
of eight shows was organized. The Movement was given the name
Impressionism by a satirica reviewer mocking Monet's painting
Impression, Sunrise. The last show wasin 1886 a which time
another reviewer declared the movement dead.

d. France was ruled by Napoleon I11 from 1851 to 1871. Pariswas
rebuilt from amedievd city to amodern metropolis. Working
classes were digplaced by weathy middle classesin the city center.

e The Impressonist art was different in from the officid school of
art of France. 1) Instead of painting alegory, history or
mythologica paintings the Impressonist sought to paint from
everyday life, dice of the present. 2) Most chose to work en plein
air —in the open arr rather than in the artificd lighting of astudio.
3) The Impressionists sought to capture light and movement
through the use of alighter paette and dlowing their brush stokes
to show.

f. The important inventions were:

I. the camera, which captured the image differently than the
human eye
ii. the metal paint tube, which alowed artigts the freedom to
paint on Ste without mixing oils and pigments
iii. the advent of the railroad allowed easy accessto the
countryside and the leisure activities of the Parisans
F. Eval uation/Assessment
Using complete sentences have the students write a definition of Impressioniamin
their own words based on the information recorded on their KWL charts. It should
include the three mgjor differences from the officia school of art, name a
minimum of three artists in the movement, place and the time period. Turnin
definition for assessment with KWL charts.
G Standardized Test/State Test Connections
1. Communication: Students recognize and use visua arts as alanguage for
communication. (JC VAS-1E & 1H)
2. Perception: Students know, understand, and apply basic components of the
visud arts asthey solve visua problems. (JC VAS 2C)
3. Heritage: Students rlate the visud artsto historical, culturd and persona
history. (JCVAS4A)
4, Aesthetics Students andyze, interpret and evaluate the characteridtics,
merits, and meaning of works of art. (JC VAS5A & 5B)

Lesson Two: Creating the Impressionist Painting



Daily Objectives

1 Lesson Content
a Andyze Impressionist art
b. Create an Impressionist painting

2. Concept Objective(s)
a Develop an understanding of the Impressionist and Imagist
movement.
3. Skills Objective(s)
a Students will compare and andlyze Impressionist paintings.
b. Students will organize information using aVenn diagram.
C. Students will sdlect image through use of viewfinder taken
previous day.
d. Students will creste an Impressonist painting using white tempera
and colored chalk on 18 x 24 tag board.
Materials
“The Waterlily Pond” (1899) Claude Monet
“The Boating Party” (1893 — 1894) Mary Cassait
“The Luncheon of the Boating Party” Pierre- Auguste Renoir
Colored Chalks
18 X 24 white tag board
Drawing boards
Masking tape
White tempera paint
: Paper cups for tempera
10. Smocks or paint shirts
11.  Cardboard view finders
12. Cat or trays
13. Drying rack
Background Notes
Mary Cassatt was one of three women considered an Impressionist. Shewasan
American. The other women were Berthe Morisot and Marie Bracquemond. As
women they were not alowed as much freedom in their subject matter and hence
chose scenes and images that are more domestic. All three painting exemplify the
Impressionists gods of painting an everyday image, en plein air painting and
lighter palettes with strong brush strokes.
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Dipping the colored chalk into white tempera paint and gpplying to the tag board
in quick strokes will hdp the sudents to imitate the lighter palette of the
Impressionist. When the strokes have more colored chalk than tempera the student
should dip the chak into the tempera again. The quick short strokes and
juxtapogition of complementary colors will enable them to capture movement and
the impresson of light. The tempera paint will aso build up on the surface giving

it an impasto effect. It is helpful to have the students tape their tag board to their
drawing board to keep the tag board flat and to develop a natural border around
the edge, which is hepful if the work is sdected for matting and framing later.

Key Vocabulary



1
2.

Impasto — thick raised brush strokes used in applying the paint
Juxtapogition — when something is next to or close to something ese

Procedures/Activities Day Three:

1
2.

No ok

11.

Return KWL charts and definitions to students.

Draw a Venn diagram on the board. Hand out paper for studentsto draw
their own Venn diagram to fill in during dass discusson (see sample
Appendix B)

Andyze and discuss Monet’ s Waterlily Pond. Compare to Renoir’s
Luncheon of the Boating Party and Cassatt’ s Boating Party. Have teacher
or studentsfill in key points on board during discusson. Direct studentsto
fill in areasin common and areas of difference. Have students identify two
srongest dements of art and principles of design in each painting. Point
out Impasto, thickly applied paint, and the juxtaposition of complementary
colors.

Collect Venn diagrams.

Hand out rubric for painting. (Appendix C)

Demondtrate taping tag board to drawing board with masking tape.
Demondrate the technique of dipping the colored chaks into white
tempera and gpplying in short quick strokes. Show the juxtaposition of
colors and impasto.

Hand out cardboard viewfinders, tag board, tape and drawing boards.
Have a cart or trays with colored chaks and paper cups filled white
tempera paint.

Take students and cart outside.

Have students use their viewfinder to determine their image. Circulate
among students and gpprove image. Have students lightly sketch out with
apencil. Once image has been approved and sketched, have students get
colored chak and white tempera paint in a paper cup from the cart.
Students should continue to work on their image until five minutes before
end of class. Have students return materids to cart and place their artwork
on adrying rack.

Day Four:

1.
2.

Have students continue to work on their image.

Circulate through the class offering suggestions, informal critiques and
chdlenging sudents to sdf-critique according to the rubric handed out on
previous day.

Have students finish up about ten minutes before the end of class. Clean
up supplies and pin painting to a bulletin board for the whole classto see.
In remaining minutes have a mini-critique. Give each sudent the
opportunity to point out an eement of art, an areawhere they fed it is
particularly successful in cresting an Impressionigtic painting.

Eval uation/Assessment

1.

2.

Venn diagram — This should include three facts they have in common and
two differences per artist.

Informal critique — Teacher will belooking for dements of art and
datements that indicate understanding of Impressionism. (Light,



3.

movement, impasto, juxtapostion of color, etc. . .)
Completed Painting — see rubric.

G. Sandardized Test/Sate Test Connections

1.

2.

3.

Communication: Students recognize and use visua arts as alanguage for
communication. (JC VAS-1D & H)

Perception: Students know, understand, and apply basic components of the
visud arts asthey solve visud problems. (JC VAS2A & G)

Application: Students know, understand, and apply materias, techniques,
processes and technology related to the visua arts. (JCVAS3A,C, D, E
& F)

Heritage: Students relate the visud artsto historical, cultura and persona
history. (JCVAS4A)

Aesthetics: Students andlyze, interpret and evauate the characteridtics,
merits, and meaning of works of art. (JC VAS5A & B)

Lesson Three: An Introduction to Imagism
A. Daily Objectives

1.

Lesson Content
a Definition of Imagism
b. Background of Imagism

Concept Objective(s)
a Deveop an understanding of the Impressionist and Imagist
movements

b. Recognize connections between visud arts and language arts that
cause them to share asmilar purpose, subject matter, historica
periods, and cultura context

Sill Objective(s)

a Locate and select rdlevant information. (CLAS—5)

b. Read, respond to, and discuss novels, poetry, short stories, or
plays. (CLAS—6)

C. Read, respond to, and discuss novels, poetry, short stories, or plays
that represent points of view from places, people, and events that
are familiar and unfamiliar. (CLAS— 6)

d. Apply knowledge of literary techniques to understand text.

B. Materials

(CLAS-6)
1. “Because | Could Not Stop For Degth” by Emily Dickinson
2. “The Red Whedbarrow” by William Carlos Williams

3 The Polaroid picture taken during Lesson One

C. Background Notes
The Imagist movement in poetry came about late in America s Progressive Era,
sometime between 1910 and 1912. It was started mainly by the poet Ezra Pound,
who would later become known as one of the most influentid poets of the
twentieth century.



The Imagists came about in reaction to the gented poetry of the day. The current
poetry showed life as cheerful and focused on subjects that were uncontroversia
and ddiberately inoffensve. The Imagists saw the world around them, which
included a highly industridized society, a flourishing number of monopolies
despite wins in the Antitrust movement, child [abor, poverty, and World War | on
the horizon.

The poetry of the Imagists sought to focus on the everyday life that the poets
experienced. Ezra Pound defined four principles for the movement: 1) direct
concentration on the image — the object itsdlf; 2) use of everyday language that
the average person could read, as wdl asfinding the precise word; 3) creation of
new rhythms, and 4) complete freedom in the choice of subject. Imagists
expressed complex thoughts and emotions in a single moment, capturing an image
of what they saw in the world around them.

Key Vocabulary

1. Chronologica — in order of time

2. Synonymous — different words that have the same meaning

3. Imagism — a movement in poetry, started between 1910 — 1912 by Ezra
Pound, that rebelled against gentedl poetry; it aimed at capturing complex
thoughts and emotions in a sngle moment, and capturing an image of
what they saw in the world around them

4, Gented — wdl-behaved poetry that avoids controversd and redigtic
subject matter; it instead focuses on inoffensve inward fedings aswdl as
being written in a purified, rather vague, poetic language

Procedures/Activities

1 Tdl the students that today we are going to be studying Imagist poetry and
how it connectsto Impressonist painting. Tell the sudents that they will
need to have their notebooks ready for the day, and that they should take
at least one page of notes.

2. Brainstorm with the students on what comes to mind when they think of
animage. What are some of the differences that come to mind between
the words image and impression? Arethere any differences or are the
words synonymous (explain meaning of synonymous to the students)?
Students should find that the words are smilar. They may and should
come up with some differencesi.e. An image is something that you see,

but an impression is something that you are left with. Make sure to point

out to students that even though there are differences, the words are il
linked together.

3. Take out one of the Polaroid pictures that was taken during Lesson One.
Remind the students that an impressionist would look at the entire
landscape of the picture. Now tell the sudentsto focusin on just one
object in the picture. Explain to the sudentsthat that iswhat an Imagist
would do.

4, Explain that like the Impressionigts, the Imagists were rebdling against
the art of their time period. They focused on poetry instead of painting.
Then, explain the history of Imagism to the sudents. Make sureto



include the definitions of Imagism and gented, aswdll as explaining the
four principles of Imagism. Remind students that these should be included
in their notes for the day.

5. Point out that both Imagism and Impressionism were focusing on the redl
world around them. Also explain that Imagism comes chronologically
(define the term) after the Impressionists.

6. Have the students read the poem, “Because | Could Not Stop For Death”
by Emily Dickinson. Go over the rhythm, rhyme, and meter of the poem
with the students. Explain how the poem does not focus on the world
around the poet. Point out how some of the words like “ Gossamer” and
“Tippet” are not everyday language.

7. Have the students read the poem, “The Red Whedbarrow” by William
Carlos Williams. Point out how this poem meets the criteria of the four
chief principles of Imagism. Have the students discuss the differences
they see between the two poems.

8. At the end of the lesson, collect the notes for evauation.

F. Eval uation/Assessment

1 The notes will be reviewed to make certain that the student has written
down correct information on the four principles of Imagism and the
definition of Imagism.

Lesson Four: Writing an Imagist Poem
A. Daily Objectives
1 Lesson Content
a Review of Imagism
b. Writing and drafting an Imagist poem
2. Concept Objective(s)
a Develop an understanding of the Impressionist and Imagist
movements
3. Sill Objective(s)
a Apply knowledge of literary techniques to understand text. (CLAS
—6)
b. Read, respond to, and discuss novels, poetry, short stories, or
plays. (CLAS—6)
C. Choose arange of words that are precise and vivid. (CLAS-2)
d. Man, draft, revise and edit for alegible fina copy. (CLAS-2)
B. Materials

1 “ThisisJud to Say” by William Carlos Williams
2. A variety of ample objectsi.e. bals, cut out shapes, food, musical
ingruments

3. Peer editing guide

C. Background Notes
Students should aready know how to peer edit (Lesson Three), and they should
be familiar with Imagism from the previous lesson. The objects should be placed
around the edges of the room in various locations. Make certain that the objects
are spread out.



D. Key Vocabulary

1.
2.

Homogenous — the same
Imagism (asreview)

E Procedures/Activities

1.
2.

3.

8.

0.

10.

Hand back the students' notes.

Explain that for this lesson the students will andyze one more Imagist
poem and then will work on writing an Imagist poem of their own.

Review yesterday’ s materid by questioning the class. Ask questions like,
“What isImagism?’, “When did it come about?’, “What are the four chief
principles of Imagism?’, “What smilarities and differences does Imagism
have with Impressonism?’.

Read the poem, “Thisis Just to Say” by William Carlos Williams. Again,
have the class andyze the poem by explaining how it meets the principles
of Imagism.

After andyzing the poem, explain to the students the activity for the day.
Point out to al the objects around the room and tell the students that they
will be writing an Imagist poem about one of the objectsin theroom. Tl
the sudents that the poem must meet the four criteriaof an Imagist poem.
Tdl the students that they may pick any of the objects in the room, even if
they dl picked the same object, the poems would not be homogenous
(define the term).

After the students finish writing their poems, split them up into partners
and have them peer edit the poems. The students have to follow the rubric
that you hand out (See Appendix D).

When the students are finished, they must compose a second draft with
sgnificant revisons.

Once a student finishes a second draft, he will bring his draft up to the
teacher for afind edit.

After the teacher gives the poem an edit, the student will then compose the
find draft. Thisdraft will be graded.

Teacher collects the peer edit and dl the drafts completed by the students

E. Evauation/Assessment

1.

Follow the rubric included in Appendix E for specificsin assessing the
find drefts.

Lesson Five: Synthess
A. Daily Objectives

1.

2.

Lesson Content

a Students will paint an Impressonist painting based on the Imagist
poem they composed in Lesson Four

b. Students will compose an Imagist poem based on the Impressionist
painting they crested in Lesson Two

Concept Objective(s)

a Develop an understanding of the Impressionist and Imagist
movements.



Materials
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b. Recognize connections between visud arts and language arts that
cause them to share asmilar purpose, subject matter, historica
periods, and cultural context.

Skill Objective(s)

a Students will create an Impressonist painting using white tempura
and colored chalk on 18 X 24 tag board. (JC VAS3A,C,D,E&
F)

b. Choose arange of words that are precise and vivid.(CLAS — 6)

C Man, draft, revise and edit for alegible fina copy. (CLAS-—2)

Colored chalks

18 X 24 white tag board
Drawing boards
Masking tape

White tempura paint
Paper cups for tempera
Smocks or paint shirts
Cat or trays

Drying rack

ackground Notes

Students, a this point in time, will have a strong background knowledge
of Impressonism and Imagism (i.e. Lessons 1-4). Please note that the
number of days that thislesson will take greatly depends on the speed of
the students in completing their projects.

Key Vocabulary

1.

Synthesis— a process of reasoning in which the conclusion is reached
directly from given propositions and established or assumed principles

Procedures/Activities

1

Tdl students that today they will be starting their fina projects for the
Impressionist and Imagist unit. For thefina project, sudents will
complete an Imagist poem based on the Impressionist painting they
created in Lesson Two, and an Impressionist painting based on the Imagist
poem they wrote in Lesson Four. Tell sudents that they will be
completing the painting fird.

Hand out the rubric for the painting to each student as well astag board,
tape and drawing boards. Have a cart or trays with colored chalks and
paper cups filled with tempera paint.

Have students read over their poem and start lightly sketching the image
from the poem. Once image has been approved by teacher and sketched,
have students get colored chak and white tempera paint in a paper cup
from the cart.

Students should continue to work on their image until five minutes before
the end of class. Have students return materias to cart and place artwork
on adrying rack. Studentswill continue working until their paintings are
completed.



VI.

VII.

VIII.

N o

8.

9.
F. Evalu
1.

Once the paintings are completed, students will go back and view their
paintings from Lesson Two. Students will be handed a copy of the peer
edit sheet and the rubric for the poem (Appendices D —E).

The students will then begin drafting a poem based on their painting.

Once the students finish writing their poems, split them up into partners
and have them peer edit their poems. The students have to follow the
rubric from the peer edit shedt.

When the students are finished, they must compose afind draft with
Sgnificant revisons.

Teacher collects the peer edit and dl the drafts completed by the students.

ation/Assessment

Teacher will grade the artwork and poem based on the rubrics contained in
AppendicesC & E.

CULMINATING ACTIVITY

A. Students will matte their Impressionist paintings and a copy of their related
Imagist poems. Create a digplay to be viewed during a* Curriculum Night” or
“Back to School Night” for parents and teachers.

HANDOUTSWORKSHEETS
AppendicesA - E
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Appendix A

What do ] KNOW ? What do I WANT to know ? What Have | LEARNED ?




Venn Diagram
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Appendix C
Rubric For Impressionist Painting

1. A clear understanding of Impressionism is demonstrated in the student’s painting
throush the use of quick strokes, juxtaposition of color, use of a lighter palette and

impasto.

Points earned; 1 2 3 4
1= Short quick strokes are rarely used as is juxtaposition of color. The painting
is dull. Paint is thin on the painting.

2= Short quick strokes inconsistently used throughout the painting as is
juxtaposition of color. Painting is somewhat bright but still dull in overall
appedarance. Paint is inconsistently applied thickly to entire painting.

3= Short quick strokes are mosily used throughout the painting as is
juxtaposition of color. Painting is bright but has some dull spots. Paint is
applied thickly througheut most of the painting but there are occasional
spots of thinness.

2. Student has demonstrated craftsmanship.
Points earned: 1 2 3 4

1=The paper is ripped or torn. The painting is not finished. No tape is used to
form the border. The paint is still wet. Many pencil marks are still showing.

2= Some pencil marks are showing. The paint is mostly dry. There is little tape
used to form the border.

3= The painting is neat. The paint is dry, and there are little or no pencil marks
showing. The border is formed by tape, but it is uneven.

4= The painting is neat with even an even border formed by tape. The paint
is dry. The painting is completed, and no pencil marks are showing.

3. Chalk and tempera paint are used as demonstrated.

Points earned: 1 2 ‘
1= Mostly 2= Consisiently
Total # of points

9-10=A 7-8=B 5-6=C 3-4=D 0-2=F




Appendix D
Imagist Poem Peer Edit

Peer Editor (you) Poet (author) Date
1. Does the poem have a title? Yes No

2. Is the title relevant to the poem? Yes No

Explain:

3. Does the poem focus on an image? Yes No

Explain:

4. Does the poem use everyday language? Yes No

Explain:

5. Change at least two words in the poem to make the poem easier to read.

6. Describe the rhythm of the poem? How could it be improved?

9. How does the subject of the poem (i.e. the object ) meet the criteria for an imagist
poem?

10. What other changes would you make to the poem (spelling, grammar, structure,
metaphors etc . . .)?




Appendix E
Rubric For Imagist Poem

1. Poet has made significant edits and revisions to the poem.

Points earned: 1 2 3 4
1= Few revisions were made. The rough drafts and final draft are nearly identical.

2= Some revisions were made. There is a noticeable difference between the
rough drafts and final draft, but many suggested revisions were not completed.

3= Many revisions were made. The rough drafts are considerably different than
the final draft. One more revision would make this paper a 4

4= All revisions were made. The final draft is significantly different than the rough
drafts.

2. A clear understanding of Imagism is shown through a demonstration of the four chief
principles of Imagism in the poem,

Points earned; 1 2 3 . 4
1= The four chief principles are largely ignored in the poem.

2= Some of the principles are applied, but many are still ignored. For example,
the poem may focus on an object, but it is still written in a strict rhyming verse.

3= Many of the principles are applied. There are only two or three changes that
truly need to be made to make this a 4. For example, the poem shows an
understanding of imagism, but the language is still not very precise.

4= All of the four chief principles of Imagism are clearly presented in the poem

3. A completed peer edit sheet was handed in.

Points earned: 0 9

___Total # of points

9-10=A 3-4=D
7.8 = 0-2=F
5-6




