The Crash, the Dust, and the New Deal

Grade Level or Special Area: 7" Grade History

Written by: Emily K. Graham, Lincoln Academy, Arvada, CO
Length of Unit: Nine lessons over thirteen days (one day = 45 minutes)
l. ABSTRACT

Hardship, struggles, and triumph map the road of the Great Depression for seventh graders.
Explore the Great Depression and the New Deal through letters, pictures, books, and food.
Seventh grade teachers will enjoy the variety of activities that teach the studentsin a range of
lessons covering this fascinating period in history.

. OVERVIEW
A. Concept Objectives

1 Students will understand the causes of the Great Depression and how it affected
American society.

2. Students will develop an awareness of how the New Deal alleviated the Great
Depression and transformed American society.

3. Students will understand the importance of effective leadership in a democratic
society.

4. Students will understand the impact of economic phenomena within the free

enterprise system such as supply and demand, profit, government regulation, and
international competition on the economy of the United States.
B. Content from the Core Knowledge Sequence (pp. 164 — 165)

1 Seventh Grade History and Geography: American from the Twenties to the New
Deal
a The Great Depression

Wall street stock market Crash of ' 29, “Black Tuesday”
Hoover insists on European payment of war debts, Smoot-
Hawley Tariff Act

M ass unemployment

a) Agricultural prices collapse following European peace
b) Factory mechanization eliminates jobs

C) Bonus Army

d) “Hoovervilles

The Dust Bowl, “Okie€’ migrations

Radicals. Huey Long, American Communist Party, Sinclair
Lewis

b. Roosevelt and the New Ded

Seventh Grade, The Crash, the Dust, and the New Deal

Franklin Delano Roosevelt: “ The only thing we haveto fear is

fear itself”

a) Eleanor Roosevelt

The New Deal

a) Growth of unions: John L. Lewis and the CIO
(Congress of Industrial Organizations), A. Philip
Randolph, Memorial Day Massacre

b) New social welfare programs: Social Security

C) New regulatory agencies: Securities and Exchange
Commission, National Labor Relations Board

d) Tennessee Valley Authority
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iii. Roosevelt’ s use of executive power: “Imperial Presidency,”
“court packing”
C. Skill Objectives

1 Students will engage in discussion covering specific topicsin United States
History.

2. Students are expected to learn by listening and by taking notes to organize and
summarize spoken ideas.

3. Students will organize major events and people of the United Statesin
chronological order. (adapted from Colorado History State Standard 1.1)

4, Students will examine and respond to documents, letters and diaries, written
texts, and pictures. (adapted from Colorado History State Standard 2.1)

5. Students will examine data for point of view, historical context, and bias.
(adapted from Colorado History State Standard 2.2)

6. Students will examine and respond to current concepts, issues, events, and

themes from a historical perspective. (Colorado History State Standard 2.3)

1. BACKGROUND KNOWLEDGE

A. For Teachers
1. War, Peace, and All That Jazz, J. Hakim
2. Growing Up in the Great Depression, A. Ruth
3. Sx Daysin October: The Stock Market Crash of 1929, K. Blumenthal
B. For Students
1. History and Geography: America Becomes a World Power (7" grade, p. 162)
2. History and Geography: World War I: “The Great War,” 1914 — 1918 (7"
grade, pp. 162 — 163)
3. History and Geography: Americain the Twenties (7" grade, p. 164)

V. RESOURCES

A. Optional: Book —War, Peace, and All That Jazz, J. Hakim (Lesson One, Three, Six, and
Seven)
Optional: Book — The Stock Market Crash of 1929, K. Brennan (Lesson One)
Optional: Book — The Wall Street Crash, A. Woolf (Lesson One)
Optional: Book — Sx Days in October: The Sock Market Crash of 1929, K. Blumenthal
(Lesson One)
Optional: Book —Welcometo Kit's World: Growing Up During America’s Great
Depression, H. Brown (Lessons Three - Five)
Optional: Book — The Great Depression, R.C. Stein (Lessons Three - Five)
Optional: Book — Growing up in the Great Depression, A. Ruth (Lessons Three - Five)
Optional: Book — Life During the Great Depression, D. Nishi (Lessons Three - Five)
Optional: Book — Franklin D. Roosevelt: U.S. President, D. Nardo (Lesson Six)
Optional: Book — American Candidate: Franklin D. Roosevelt, J.H. Hacker (Lesson Six)
Optional: Book — Franklin and Eleanor, C. Harness (Lesson Six)
Optional: Book — Eleanor Roosevelt, M. Winget (Lesson Six)
Optional: Book — Eleanor Everywhere: The Life of Eleanor Roosevelt, M. Kulling
(Lesson Six)
Optional: Book — Eleanor Roosevelt: First Lady of the World, D. Faber (Lesson Six)
Optional: Book — Progressivism, the Great Depression, and the New Deal, C. Collier
(Lesson Seven)
P. Optional: Book — FDR' s New Deal, D. Lawson (Lesson Seven)
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V.

LESSONS
Lesson One: A Dark Day in America (one day)
A. Daily Objectives

1 Concept Objective(s)

a Students will understand the causes of the Great Depression and how it
affected American society.

2. L esson Content
a The Great Depression

i. Wall street stock market Crash of ' 29, “Black Tuesday”
3. Skill Objective(s)
a Students will engage in discussion covering specific topicsin United
States History.
b. Students are expected to learn by listening and taking notes to organize
and summari ze spoken ideas.
B. Materials
Pen or pencil (for each student)

2 Background Information (Appendix A) —for the teacher only

3 Pre-Assessment (Appendix B) — one per student

4, Index Cards (one per vocabulary word per student)

5. Dictionary (one per student)

6. Student Packet (Appendix C) — one per student

C. Key Vocabulary

1. Capital isthe value of accumulated goods.

2. A stock is the proprietorship element in a corporation usually divided into shares
and represented by transferable certificates.

3. The stock market is a market for stocks around the country.

D. Procedures/Activities

1 Distribute the Pre-Assessment (Appendix B) to each student.

2. Allow the students approximately ten minutes to complete the Pre-Assessment.

3. Inform the students that they are responsible for making the appropriate
corrections on their Pre-Assessment as they go through the unit.

4, Introduce the vocabulary. Instruct the students to copy down each vocabulary
word (one per index card). They need to write the definition of the word and
illustrate the word or write an example to help them remember the definition.
They should also use the word in a compl ete sentence.

5. Ask the students: What major event caused the Great Depression in the United
Sates? (the stock market crash of 1929)

6. Inform the students that the stock market crash was not a sudden event.
Although devastating, there were warning signs of a coming crash in the market.

7. Distribute a student packet (Appendix C) to each student.

8. Instruct the students to turn to page one of their student packets. They areto
follow along with the outline and fill in the blanks with the appropriate terms,
information, or dates.

9. The teacher’ slecture notes are located in Appendix D. The underlined portions
are the spaces the students are to fill in. Any additional information iswritten in
italics. The background information in Appendix A (pp. 1-5) can be used in
addition to the lecture outline.

E. Assessment/Evaluation
1 Pre-Assessment (Answer Key — Appendix B)
2. Completion of vocabulary index cards
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Lesson Two: A Tisket, A Tasket, A Tariff in the Basket (one day)
A. Daily Objectives

1. Concept Objective(s)
a Students will understand the causes of the Great Depression and how it
affected American Society.
2. Lesson Content
a The Great Depression
i Hoover insists on European payment of war debts, Smoot-
Hawley Tariff Act
3. Skill Objective(s)
a Students will examine datafor point of view, historical context, and bias.
B. Materials
1. Pen or pencil (for each student)
2. Index cards (one per vocabulary word per student)
3. Dictionary (one per student)

4, Student Packet (Appendix C) — one per student
C. Key Vocabulary

1. Initial means to place of find in the beginning.
2. A tariff isatax or schedule of taxes imposed by a government on imported
goods.
D. Procedures/Activities
1 Introduce the vocabulary. Instruct the students to copy down each vocabulary

word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should also use the word in a compl ete sentence.

2. Instruct the students to turn to page three of the student packet (Appendix C).
3. Instruct the students to read the excerpt about the Smoot-Hawley Tariff Act and
answer the comprehension questions that follow.
4, Allow all of classtime for students to complete this activity.
E. Assessment/Evaluation
1. Smoot-Hawley Tariff Act Comprehension Questions (Answer Key—Appendix E)
2. Completion of vocabulary index cards

Lesson Three: Wanted: Jobs! (two days)
A. Daily Objectives

1 Concept Objective(s)
a Students will understand the causes of the Great Depression and how it
affected American society.
2. Lesson Content
a The Great Depression
i Mass Unemployment
a) Agricultural prices collapse following European peace
b) Factory mechanization eliminates jobs
C) Bonus Army
d) “Hoovervilles’
3. Skill Objective(s)
a Students are expected to learn by listening and by taking notes to
organize and summarize spoken idess.
b. Students will examine and respond to documents, letters and diaries,

written texts, and pictures.
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L esson

Materials

1 Pen or pencil (for every student)

2 Index cards (one per vocabulary word per student)

3 Dictionary (one per student)

4 Student Packet (Appendix C) — one per student

5 Quiz (Appendix G, p. 1) — one per student (Day two)

Key Vocabulary

1 Agriculture isthe science or art of cultivating the soil, producing crops, and

raising livestock and in varying degrees the preparation of these products for
man’ s use and their disposal.

2. Unemployment is the involuntary idleness of workers.

Procedures/Activities

Day One:

1 Introduce the vocabulary. Instruct the students to copy down each vocabulary
word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should aso use the word in a complete sentence.

2. Inform the students that today’ s lesson will bein lecture format. They need to
listen carefully and fill in the blanks with the appropriate term, phrase, or date.

3. Instruct the students to turn in their student packets to page seven.

4, The teacher’ s lecture notes are located in Appendix F. The underlined portions
are the spaces the students are to fill in.

Day Two:

1 Distribute the quiz to each student.

2. Allow approximately ten to fifteen minutes for the students to complete the quiz.

3. Instruct the students to turn in their completed quizzes before continuing with the
rest of the lesson.

4, Instruct the students to turn in their student packets to page ten.

5. Inform the students that they are going to be looking at pictures that were taken
during America’ s Great Depression.

6. Instruct the students look at the pictures and thoughtfully answer the questions
that follow.

Assessment/Evaluation

Day One:

1 Completion of vocabulary index cards

2. Completion of lecture notes (Answer Key — Appendix F)

Day Two:

1 Completion of Quiz (Answer Key — Appendix G, p. 2)

2. Completion of Picture Comprehension Questions (answers will vary)

Four: *Okies’ Get Dusty (one day)

Daily Objectives

1. Concept Objective(s)

a Students will understand the causes of the Great Depression and how it
affected American Society.

2. L esson Content
a The Great Depression

i The Dust Bowl, “Okie” migrations

3. Skill Objective(s)

a Students are expected to learn by listening and by taking notes to

organize and summarize spoken idesas.
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b. Students will examine and respond to documents, letters and diaries,
written texts, and pictures.

B. Materials

1. Pen or pencil (for every student)

2. Index cards (one per vocabulary word per student)

3. Dictionary (one per student)

4, Student packet (Appendix C) — one per student

C. Key Vocabulary

1 A drought isa prolonged period of dryness.

2. Evoke meansto call forth.

3. An Okieisamigrant agricultural worker from Oklahomain the 1930s.

D. Procedures/Activities

1. Introduce the vocabulary. Instruct the students to copy down each vocabulary
word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should also use the word in a compl ete sentence.

2. Instruct the students to turn in their student packets to pages sixteen and
seventeen.

3. Instruct the students to follow the directions and answer the questionsin
complete sentences. (Allow approximately five to ten minutes for the students to
complete this activity.)

4, Ask the students to pair with a partner from across the room. (They need to take
pp. 16-17 of their student packet.)

5. Instruct the students to share with each other their answers to the questions.
Walk among the groups and listen to ensure that students are staying on the given
topic.

6. Ask each pair to share one question the images evoked.

7. Inform the students that the rest of the lesson will be in lecture format.

8. Instruct the students to turn in their student packets to page eighteen. They need
to follow along and fill in the blanks with the appropriate word, phrase, or date.
(Utilize the board to ensure the students will not miss important information.)

9. The teacher’ slecture notes are located in Appendix H. The underlined portions

are the spaces the students are to fill in. Any additional information that can be
added to the lectureisinitalics.

E. Assessment/Eval uation

pOODNPE

L esson Five:

Completion of vocabulary index cards
Completion of “How Do You Feel?” (answerswill vary)
Informal evaluation (class discussion)
Completion of lecture notes (Answer Key — Appendix H)

Long, Lewis, and the Communist Party (one day)

A. Daily Objectives

1.

2.

Concept Objective(s)

a Students will understand the causes of the Great Depression and how it
affected American Society.

b. Students will understand the importance of effective leadershipin a

democratic society.
L esson Content
a The Great Depression
i. Radicals: Huey Long, American Communist Party, Sinclair
Lewis
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3.

Skill Objective(s)
a Students will examine and respond to documents, letters and diaries,
written texts, and pictures.

B. Materials

PXOOAWNE

AWODN

5.

Pen or pencil (for every student)

Index cards (one per vocabulary word per student)
Dictionary (one per student)

Student Packet (Appendix C) — one per student
Persuasive Essay Rubric (Appendix J) — one per student
Notebook paper

ey Vocabulary

A communist is one held to engage in left wing, subversive, or revolutionary
activities.

To confiscate isto seize by or asif by authority.

Something is pertinent when it has clear decisive relevance to the matter at hand.
A populist isamember of a political party claiming to represent the common
people.

A radical isone who is disposed to making extreme changesin existing views,
habits, conditions, or institutions.

D. Procedures/Activities

1.

wn

5.

6.

Introduce the vocabulary. Instruct the students to copy down each vocabulary
word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should aso use the word in a complete sentence.

Instruct the students to turn in their student packet to page twenty.

Instruct the students to read the information given and answer the questions that
follow.

Inform the students that the last question given is to be written as a persuasive
essay.

Distribute the Persuasive Essay Rubric (Appendix J) to each student. Inform the
students that thisis the guideline they are to use as they write their essay.

Allow the students to use the entire class time to complete the assignment. (The
essay can be given as a home assignment to be due at alater date.)

E. Assessment/Evaluation

1
2.

3.

L esson Six;

Completion of vocabulary index cards

Completion of Long, Lewis, and the Communists Comprehension Questions
(Answer Key — Appendix 1)

Completion of Persuasive Essay (Rubric — Appendix J)

Fear and Fan Mail (two days)

A. Daily Objectives

1.

2.

Concept Objective(s)

a Students will understand the causes of the Great Depression and how it
affected American society.

b. Students will understand the importance of effective leadershipin a

democratic society.
Lesson Content
a Roosevelt and the New Dedl
i. Franklin Delano Roosevelt: “ The only thing we haveto fear is
fear itself”
a) Eleanor Roosevelt
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3. Skill Objective(s)
a Students are expected to learn by listening and by taking notes to
organize and summarize spoken ideas.
b. Students will organize major events and people of the United Statesin
chronological order.
C. Students will examine and respond to documents, letters and diaries,
written texts, and pictures.
d. Students will examine and respond to current concepts, issues, events,
and themes from a historical perspective.
B. Materials
1 Pen or pencil (for every student)
2. Student Packet (Appendix C) — one per student
3. Quiz (Appendix K, p. 1) —one per student (Day One)
4 Letters to Mrs. Roosevelt (Appendix M) — one to two letters per student (Day
Two)
5. Thought Provokers (Appendix N) —one for every two to four students (Day
Two)
6. Notebook paper (for every student) - Day Two
7. Rubric — Letter to Mrs. Roosevelt (Appendix O) —one per student (Day Two)
C. Key Vocabulary

Thereis no new vocabulary in this lesson.
D. Procedures/Activities

Day One:

1 Distribute the quiz to each student.

2. Instruct the students to answer each question in a complete sentence. Allow
approximately ten minutes for the students to compl ete the quiz.

3. Collect the quizzes.

4, Instruct the students to turn in their student packets to page twenty-five.

5. Instruct the students to use the timeline given to take notes about the life of
Franklin Delano Roosevelt. They will need to listen carefully and write down
important facts. (Utilize the board to ensure the students are taking notes on the
most important information.)

6. The teacher’ s notes can be located in Appendix L. Necessary student notes are
underlined. Any additional information iswritten in italics.

7. At the completion of the lecture, instruct the studentsto turn in their student
packets to page twenty-six.

8. Read the excerpt from FDR'’ sinaugural address aloud to the class.

9. Instruct the students to read the excerpt again silently and answer the questions
that follow in complete sentences.

10. An optional way to address FDR' sinaugural addressisto show hisinaugural
address from the video, “ The Speeches of Franklin D. Roosevelt” 1SBN 1-55607-
005-5.

Day Two:

1 Ask the students, “If you wrote a letter to the first lady, what would you write
about?” (answerswill vary)

2. Inform the students that during the Great Depression, many children wrote letters
to the first lady (Eleanor Roosevelt) asking for various needs/wants to be met.

3. Distribute one to two letters and their responses to each student (Appendix M).

4, Instruct the students to read their letter(s) silently.

5. Go around the class and have each student state what the letter was about, and the

type of response the child received (yes/no, personal or form letter).
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6. Ask the students why these children would write to Mrs. Roosevelt instead of the
president. (shewaskind, more likely to answer, seen asa“mother” figure, etc.)

7. Ask studentsiif they believe writing to a powerful or influential person about a
problem is an effective way of resolving that problem. (Students may share a
time when they wrote such aletter and its response.)

8. Ask the students how they would have felt if they had received the “ secretary’s
letter.” Would it be disappointing, or would it be nice to know the letter had
been read and responded to?

9. Tell the students that Mrs. Roosevelt often wrote and spoke on the fact that the
Depression affected the youth. She also fought for expansion of youth aid and
education.

10. Ask the students which effort would have gained the greatest overall benefit: her
lobbying efforts on behalf of children, or a personal response to each of the
letters.

11. Ask the studentsiif these letters give the picture that everyone was in the same
situation, or that each person was struggling with individual problems, not known

by others.
12. Divide the students into groups of two to four students.
13. Instruct the groups to look at their letters.

14. Distribute the Thought Provokers (Appendix N) to each group and give the
students five to ten minutes to answer the questions.

15. Return to awhole group, and discuss their answers to the Thought Provokers
page.

16. Distribute the rubric for the letter to Mrs. Roosevelt (Appendix O) to each
student. Thisistheir requirement guideline for the next activity.

17. Ask the students to imagine that they were the child that wrote the |etter they
read, but now they have grown up. Have each student write afollow-up letter to
Mrs. Roosevelt explaining how his or her life unfolded since the first letter.
Collect the letters at the end of class, or assign as a home assignment to be due at

alater date.
E. Assessment/Evaluation
Day One:
1. Completion of vocabulary index cards
2. Completion of quiz (Answer Key — Appendix K, p. 2)
3. Completion of timeline and notes (Answer Key — Appendix L)
4, Completion of Fear and Fan Mail Comprehension Questions (answers will vary)
Day Two:
1. Completion of Thought Provokers (answers will vary)
2. Completion of Letter to Mrs. Roosevelt (Rubric — Appendix O)

Lesson Seven: Let’sMakea Deal (one day)
A. Daily Objectives
1. Concept Objective(s)

a Students will understand the importance of effective leadershipin a
democratic society.
b. Students will develop an awareness of how the New Deal alleviated the
Great Depression and transformed American society.
2. Lesson Content
a Roosevelt and the New Deal
i The New Deal
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a) Growth of unions: John L. Lewis and the CIO
(Congress of Industrial Organizations), A. Philip
Randolph, Memorial Day Massacre
b) New social welfare programs. Social Security
3. Skill Objective(s)

a Students will engage in discussions covering specific topicsin United
States History.
b. Students are expected to learn by listening and by taking notes to
organize and summarize spoken idess.
B. Materials
1 Pen or pencil (for every student)
2. Index cards (one per vocabulary word per student)
3. Dictionary (one per student)
4, Notebook paper (for every student)
C. Key Vocabulary
1. Recovery isthe act, process, or an instance of recovering, especially an economic
upturn.
2. To reformisto amend or improve by change of form or removal of faults or
abuses.
D. Procedures/Activities
1. Introduce the vocabulary. Instruct the students to copy down each vocabulary

word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should aso use the word in a complete sentence.

2. Inform the students that today’ s lesson will bein lecture format. They will need
to follow aong, listen carefully, and take notes on the most important
information. (Utilize the board to ensure the students get the most important

information.)

3. Use the following information to teach the lesson. Information in bold print is
important student notes.
a We know from the last lesson that the first one hundred days of Franklin

D. Roosevelt’ sfirst term is considered to be historic because of the
numerous laws passed during that period.
b. These new laws became known as the New Deal.
C. Historians have generally divided the New Deal into three groups: relief,
recovery, and reform
i Relief wasimmediate aid to the wor st sufferers
ii. Recovery was meant to get the economy going again
iii. Reform programs were to be per manent
d. John L. Lewiswas a spokesman of the working people for amost
forty years.
i Revitalized the U.S. labor movement in the 1930s
ii. Formed the Congress of Industrial Organizations (CIO)
a) The CIO was formed to pressurethe AFL to change

its policies.

b) ClO desired organization of industrial workers

C) CIO had initial success with unions like the General
Motors Corporation and U.S. Steel

d) Other unions started up in hopes of overcoming the CIO

e A. Philip Randolph was the president of the Brotherhood of Sleeping
Car Porters (BSCP)
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BSCP were members of the AFL, but Randolph took his union to
the CIO because of racia discrimination in the AFL

f. In 1937, severa small steelmakers refused to follow U.S. Steel by
signing a union contract.

iv.
V.

Vi.

A strike was called by the Steel Workers Organizing
Committee (SWOC) (a union within the CIO)

Hundreds of SWOC supporters gathered at Chicago’s Sam’'s
Place on Memorial Day, 1937

The crowd began to march across the prairie toward Republic
Steel mill.

The march was stopped by Chicago police

Demonstrator s argued that they had a right to continue and
the policefired into the crowd, some police even pursued
people as they fled, shooting them in the back.

This became known as the Memorial Day M assacre

g. Around this time (1935-1937), Roosevelt introduced a reform program
that still has great meaning to Americans today; Social Security

Prior to Social Security, the middle and lower classes had almost
no way of saving money.

Paychecks went to pay bills. Many families had retired
grandparents living with them because the grandparents had no
savingsto live off of.

There was no unemployment pay. Itisdifficult for Americans
to understand the idea that people would actually have no money

iv. Theidea of Social Security started in Europe 50 yearsprior to
itsreaching America

V. Roosevelt set up the reform as aregr essive tax; workers pay a
portion of their paycheck to afund that will give them financial
security in their old age.

Vi. The Social Security Act established a system that provided old-
age pensions for workers, benefitsfor accident victims,
unemployment insurance, and aid for mothers of
handicapped children.

vii. Although Social Security did not help everyone, it did give
Americans a sense of security in an insecure time.

4, Allow the students to ask questions or clarify portions of the lecture.
5. Instruct the students to pair with a partner and share three things they learned

about the New Deal, the CIO, Lewis, Randolph, the Memorial Day Massacre, or
Socia Security. (Walk around during this discussion time to ensure students are
staying on topic.)

E. Assessment/Evaluation

1 Completion of vocabulary index cards
2. Completion of lecture notes
3. In-class discussion

Lesson Eight: Agenciesand Authority (one day)

A. Daily Objectives

1. Concept Objective(s)
a Students will understand the causes of the Great Depression and how it
affected American society.
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2.

3.

b. Students will develop an awareness of how the New Deal alleviated the
Great Depression and transformed American society.

C. Students will understand the importance of effective leadership in a
democratic society.
d. Students will understand the impact of economic phenomena within the

free enterprise system such as supply and demand, profit, government
regulation, and international competition on the economy of the United
States.
Lesson Content
a Roosevelt and the New Dedl
i The New Deal
a) New regulatory agencies. Securities and Exchange
Commission, National Labor Relations Board
b) Tennessee Valley Authority
Skill Objective(s)
a Students will engage in discussion covering specific topicsin United
States History.
b. Students are expected to learn by listening and by taking notes to
organize and summarize spoken idess.

B. Materials

SUE A

Pen or pencil (for every student)

Index cards (one per vocabulary word per student)
Dictionary (one per student)

Student Packet (Appendix C) — one per student
Notebook paper (for every student)

C. Key Vocabulary

1

To regulate isto govern or direct according to rules or regulations.

D. Procedures/Activities

1.

wn

Introduce the vocabulary. Instruct the students to copy down each vocabulary
word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should aso use the word in a complete sentence.
Instruct the students to turn in their student packet to page twenty-seven.
Explain to the students that thisis known as a T-chart. The New Deal programs
that will be studied in thislesson are on the |eft side of the chart. The students
are to use the right side of the chart to take notes during the lecture.
Use the notes given below to teach the lesson. Necessary student information is
in bold print. Any additional information iswritten in regular print. (Utilize the
board to ensure the students are taking notes on the most important information.)
Tell the students that this lesson will cover afew of the New Deal programs.
There were many programs created during FDR’ s first one hundred days.
However, for the purpose of thislesson, only three programs will be covered.
Securities and Exchange Commission
a May 27, 1933 — Federal Securities Act was passed
i Required private corporations that issues stock to register with
the Federal Trade Commission
ii. The Federal Trade Commission was later changed to be the
Securities and Exchange Commission (SEC)
iii. This act also gave the Federal Reserve Board the power to
regulate the purchase of stock
iv. This act was not pleasing to businesses
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7. National Labor Relations Board
a 1935 —Wagner Act was passed
i. Gave backing to labor’sright to organize and bargain
through representative of their own choice or refrain from
such activities
ii. It isaboard of five members
iii. The board determines several things:

a) Proper bargaining units
b) Union representation elections
C) Investigates unfair labor charges
iv. The NLRB does not have power over al businesses, including

real estate, agriculture, domestic, family, government, and
church-run schools.

8. Tennessee Valley Authority
a May 1933 - one of the most famous and most successful New Deal

programs

i The basic ideawas to build a series of dams on the Tennessee
River
a) Damswould create artificial lakesthat could drive

electric generators

b) Lakes could be developed into recreational areas
C) Controlling the riverswould prevent soil erosion,

flooding, and help irrigate dry areas
d) Jobs would be provided
ii. This act provided for the development of the entire Tennessee
Valley area
iii. Became famous as an example of how a national gover nment
could play a positiverole in the economic development of a
major region

9. Many programs were created to help America get back on her feet during the
Great Depression. However, only afew of the programs are still used today.

10. Ask the studentsiif they think the three programs they learned about today are
dtill in effect. (Yes, al three arein effect)

11. Ticket Out: Tell the students that in order to leave today they must write down
the three programs studied in this lesson (Securities and Exchange Commission,
National Labor Relations Board, and the Tennessee Valley Authority), the dates
associated with the programs (May 27, 1933, 1935, and May 1933 respectively)
and one thing they learned about each program. They may use their notesto

complete this task.
E. Assessment/Evaluation
1 Completion of vocabulary index cards
2. Completion of lecture notes
3. Completion of “Ticket Out”

Lesson Nine:  An Imperial Presidency (one day)
A. Daily Objectives
1. Concept Objective(s)
a Students will understand the importance of effective leadershipin a
democratic society.
2. Lesson Content
a Roosevelt and the New Dedl
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i Roosevelt’ s use of executive power: “Imperial Presidency”,
“court packing”
3. Skill Objective(s)

a Students will engage in discussion covering specific topicsin United
States History.
b. Students are expected to learn by listening and by taking notes to
organize and summarize spoken idesas.
B. Materials
1 Pen or pencil (for every student)
2. Index cards (one per vocabulary word per student)
3. Dictionary (one per student)

4, Notebook paper
C. Key Vocabulary

1 To beimperial isto be of or relating to, or befitting an empire or an emperor.
D. Procedureg/Activities
1. Introduce the vocabulary. Instruct the students to copy down each vocabulary

word (one word per index card). They need to write the definition of the word
and illustrate the word or write an example to help them remember the definition.
They should a so use the word in a complete sentence.

2. Tell the students that this lesson will close the unit on the Great Depression and
the New Dedl.

3. Ask students which political figure has been the most influential throughout this
unit (Franklin D. Roosevelt).

4, Instruct the students to come up to the board and write significant events, people,

and/or programs they have learned about during this unit. (Encourage the
students to fill the board with information.)

5. Once the board isfilled, step back and allow the students to see how much they
have learned during this unit.

6. Remind the students that, as they have already stated, FDR was very influential
during the Great Depression, and he was the creator of the New Deal.

7. Inform the students that the rest of today’ s lesson will be in lecture format. They

need to listen carefully and take notes on the most important information.
(Utilize the board to ensure that the students take notes on the most important

information.)

8. Ask the students what they think of when they hear the phrase “imperial
presidency.” (Answerswill vary)

9. Tell the students that FDR had what historians called an “imperial presidency”
a When FDR took office he declared the Great Depression a hational

emer gency

b. FDR treated the Depression as awar
C. If Congress did not approve of his palicies, he took the same powers that

presidents had only used during war (in the state of an emergency the
president does not necessarily need full support of Congress)
10. Ask the students what they think of when they hear the phrase “ court packing.”
(Answerswill vary.)
11. Tell the students that FDR was accused of “court packing”

a The Constitution does not say how many justices the Supreme Court
must have

b. FDR proposed that he have the ability to appoint one new justice for
every one who turned seventy years old and did not retire.

C. He said that there would never be more than fifteen justices.
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d. People became outraged and accused FDR of court packing.

e Roosevelt fought hard for it, but eventually came to accept that it would
not pass.

12. Ask the students what the disadvantages of the president’s court packing would
be. (Answerswill vary.)

13. Ask the students if they think Roosevelt was a good president and why or why
not. (Answerswill vary.)

14. Remind the students that there will be areview for thetest. Allow them the rest
of the class period to study their notesin preparation for the upcoming test.
(Walk around the classroom as they study to ensure that they stay on task and to
answer any questions the students may have.)

E. Assessment/Evaluation

1. Completion of vocabulary index cards

2. Completion of lecture notes

3. Study time

VI. CULMINATING ACTIVITY
A. Unit Assessment
B. Pom-Pom Pullaway

1. This game was popular with Depression-era children who didn’'t have money to
buy expensive sporting equipment.
2. Prior to this activity, the teacher will need to arrange for alarge space (a nearby
field or the school gymnasium) with plenty of room for running.
3. Divide the students (in random order) into two groups.
4, Instruct the students in the rules of the game.
a The two groups line up on opposite sides of the space.
b. One person is randomly chosen to be“It.”
C. The person who is“it” stands in the middle between the two lines.
d. “It” begins the game by calling out, “(Joe), pom-pom pullaway. Come
away or I'll pull you away.”
e The player who is called starts running across the space.
f. “It” tries to tag the runner.
g. If the runner getsto the opposite side before being tagged, they are safe.
h. If the runner is tagged, they remain in the middie and help the “it” person
tag other players.
i. The game continues until only one safe player is|eft.
j- If the game continues, the safe player |eft from the last game becomes
“it” for the new game.
C. Due to the lack of money (and often resources), many interesting recipes were created

during the Great Depression. Choose two or three recipes from Appendix Q to cook for
the class and have a“ Taste the Great Depression” Party.

D. Optional video —“FDR: Fear Itself (1921-1933)" WGBH Educational Foundation and
David Grubin Productions, Inc. ISBN 1-56633-155-2.

E. Some students may be interested in fictional literature long the same subject of the unit.
The teacher could suggest the following:

1.

2.
3.
4

ArvellaWhitmore, The Bread Winner

Karen Hesse, Out of the Dust

Christopher Paul Curtis, Bud, Not Buddy

Valerie Tripp, Meet Kit (first book of an American Girl series)
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Background Information — The Stock Market Crash of 1929

The Beginning of the End

The roaring twenties or the Jazz age was atime of intense stock market speculation. There may
never be atime again like the 1920s, where talk about investing dominated almost every
conversation. As reported by John Brooks in Once in Golconda, a British Correspondent, after
arriving in New Y ork in 1929, reported “Y ou could talk about Prohibition, or Hemingway, or air
conditioning, or music, or horses, but in the end you had to talk about the stock market, and that
was when the conversation became serious.”

Peopl e believed the market could go nowhere but up. Despite hard-earned lessons from a Florida
real estate bubble in the mid 1920s and even many volatile days (mostly down days) in
September of 1929, investors did not hold back. Until Thursday, October 24th — a day that will
liveininfamy as“Black Thursday.”

Black Thursday

Black Thursday was the first sign of the end of agreat bull market. What goes up, must come
down. And come down it did. However, Black Thursday was not the nail in the coffin (that
comes on Black Monday and Tuesday). In fact, Black Thursday involved a great comeback.
Let’s get straight to the story ...

12.9 million shares changed hands on Black Thursday (a new record — 4 million shares was
considered a busy day back then). Most of the panic took place in the morning hours. The ticker
tape machine fell behind by an hour and a half leaving investors madly scrambling to sell their
investments without even knowing the current prices. Panic set in. People gathered outside the
exchanges and brokerages, police were dispatched to insure peace. Rumors were flying. By
12:30 pm, the Chicago and Buffalo Exchanges closed down, eleven well-known speculators had
aready killed themselves and the NY SE closed the visitor’ s gallery on the wild scenes below.
Reporters learned that an important meeting was taking place at the office of J.P. Morgan and
Company, involving many of the most important men in banking. After the meeting broke,
Thomas Lamont, senior partner at Morgan —a company founded by a man who had help stop a
panic in 1907, made the following statement to newspaper reporters. “ There has been alittle
distress selling on the Stock Exchange... due to atechnical condition of the market” and that
things were “ susceptible to betterment.”

The market moved up a bit after Lamont’ s statement, but the real recovery came at 1:30 pm,
when self-confident Richard Whitney, vice-president of the NY SE and floor broker of J.P.
Morgan and Company, walked into the exchange floor. The crowd went silent. Everyone
expected an announcement that the NY SE would be closed. Instead, Richard Whitney surprised
everybody...
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Richard Whitney savesthe day.

Whitney asked for the latest bid on U.S. Steel. “195” someone shouted. Then he promptly
announced that he was buying 10,000 shares of U.S. Steel at 205. He immediately received 200
shares and then left the rest of the order with the specialist. He continued to make similar orders
for over a dozen more stocks. Fear evaporated as investors became worried that they would miss
the new boom. The market would have closed much higher if loss orders from earlier that day
hadn’t been triggered during the upward surge. Needless to say, the recovery on Black Thursday
was impressive, but so was the massive sell off earlier in the morning that gave it its name.

Friday and Saturday morning sessions held steady as everyone became optimistic with the
market’s ability to recover. These feelings were squashed on Black Monday.

Black Monday (October 28th, 1929)

Following Black Thursday 1929, the stock market was much calmer - it was up a bit on Friday
and down alittle on Saturday. People were optimistic, knowing that the market could bounce
back from Thursday and that the bankers had stepped in. This false sense of hope would end on
Monday.

Black M onday

Black Monday was aterrible day in the market. Unlike the Black Thursday, no "hero" stepped in
to regain investor’s confidence. Richard Whitney did not walk into the NY SE and the bankers
and Mr. Lamont didn't make comments until after market closed and those words weren't that
optimistic. Volume levels were very high (around 9.25 million shares) as speculators began to
realize that no one could save the market. Speculators could only hope that the damage wouldn’t
be too bad.

Black Monday was the 2nd worst day in U.S. stock market history. The worst day in history
wouldn’t come for 58 more years (October 19th, 1987), which also happens to be aMonday and
isalso referred to as "Black Monday."

Just 1 week earlier, on Monday the 21st, investors had their first glimpse of the three Black Days
as the volume was high (6,091,870 shares) and the ticker tape fell seriously behind forcing
people began to sell blindly. Over the next week, the market turned people into fools. Perhaps
the biggest fool at the time was Professor Irving Fisher.
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Background Information — The Stock Market Crash of 1929

Well known, trusted Y ale University economist, Irving Fisher stated on the 21st, “[the market
was only] shaking out of the lunatic fringe” and went on to explain why he felt the prices still
have not caught up with their real value and should go much higher. On Wednesday the 23rd, he
announced in a banker’ s meeting “security values in most instances were not inflated.” Fisher
also announced “ The nation is marching along a permanently high plateau of prosperity.” Before
Black Thursday, Monday and Tuesday, Fisher was considered an investment prophet. Though he
was recognized for his contributions to technical economic theory, monetary theory and index
numbersin later years, these three Black days crippled Irving Fisher's reputation.

Black Monday is usually considered a precursor to the worst day in stock market history —the
nail in the coffin, Black Tuesday.

Worst Day in Stock Market History

Black Tuesday is notorious for being the worst day in the U.S. stock market, but in terms of
percentage loss, the honor goes to Black Monday (1987 and 1929). To understand what makes it
the worst day, read on.

Black Tuesday - October 29th, 1929

Combine the worst features of Black Thursday with the worst features of Black Monday and you
get Black Tuesday. On Thursday, arecord 12.9 million shares traded and the ticker tape fell
behind one and a half hours. On Black Tuesday, a new record of 16.4 million shares were traded
and the ticker tape fell behind by two and a half hours! On Monday, the stock market suffered a
record one-day loss of around 13 percent. On Black Tuesday, the market suffered a loss of about
12 percent. Likethe previous"Black Days," the top bankers held a meeting during the day about
the market. Only this time they met twice — once at noon and again in the evening. Once again,
Thomas Lamont spoke with the press, but thistime it was mostly business. Rumors were that the
bankers were selling stocks rather than stabilizing the market. He dispelled the rumors, but did
not offer the positive remarks that the previous tragic days featured.

Hereis what the Seattle Times wrote about Black Tuesday:

"A veritable bedlam of activity reigned in leading stock brokerage houses in Seattle today as the
greatest avalanche of security selling known to history was launched on New York exchanges.
Executives and clerks, worn by almost constant application to duty for days past, and with little
respite gained by the Saturday afternoon and Sunday intermission breasted the great tide of
buying and selling orders with philosophical resignation... Curiosity seemed to prompt
attendance of the greater part of the milling throngsin the board rooms.” (The Seattle Times,
October 29, 1929)
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By the end of November, investors had lost $100 billion in assets in what was later called "The
Great Stock Market Crash.” In just two months, September and October, the stock market had
lost 40 percent of its value. Black Tuesday usually marks the point where the Roaring 20’ s ended
and the Great Depression started. The stock market would continue to fall until bottoming out in
July of 1932 with the Dow at 41.22, down 89.2% (from 381.17 to 41.22). The stock market
wouldn’t recover for another 22 years!

Available URL http://mutualfunds.about.com/cs/1929marketcrash/a/black _tuesday.htm
Stock Market Crash
1929 - The stock market crash ushered in the Great Depression.

Capital isthe tools needed to produce things of value out of raw materials. Buildings and
machines are common examples of capital. A factory is a building with machines for making
valued goods. Throughout the twentieth century, most of the capital in the United States was
represented by stocks. A corporation owned capital. Ownership of the corporation in turn took
the form of shares of stock. Each share of stock represented a proportionate share of the
corporation. The stocks were bought and sold on stock exchanges, of which the most important
was the New Y ork Stock Exchange located on Wall Street in Manhattan.

Throughout the 1920s along boom took stock prices to peaks never before seen. From 1920 to
1929 stocks more than quadrupled in value. Many investors became convinced that stocks were a
sure thing and borrowed heavily to invest more money in the market.

But in 1929, the bubble burst and stocks started down an even more precipitous cliff. In 1932
and 1933, they hit bottom, down about 80% from their highsin the late 1920s. This had sharp
effects on the economy. Demand for goods declined because people felt poor because of their
losses in the stock market. New investment could not be financed through the sale of stock,
because no one would buy the new stock.

But perhaps the most important effect was chaos in the banking system as banks tried to collect
on loans made to stock market investors whose holdings were now worth little or nothing at all.
Worse, many banks had themselves invested depositors money in the stock market. When word
spread that banks' assets contained huge uncollectible loans and almost worthless stock
certificates, depositors rushed to withdraw their savings. Unable to raise fresh funds from the
Federal Reserve System, banks began failing by the hundredsin 1932 and 1933.
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By the inauguration of Franklin D. Roosevelt as president in March 1933, the banking system of
the United States had largely ceased to function. Depositors had seen $140 billion disappear
when their banks failed. Businesses could not get credit for inventory. Checks could not be used
for payments because no one knew which checks were worthless and which were sound.

Roosevelt closed al the banksin the United States for three days - a "bank holiday." Some banks
were then cautiously re-opened with strict limits on withdrawals. Eventually, confidence
returned to the system and banks were able to perform their economic function again. To prevent
similar disasters, the federal government set up the Federal Deposit Insurance Corporation,
which eliminated the rationale for bank "runs' - to get one's money before the bank "runs out."
Backed by the FDIC, the bank could fail and go out of business, but then the government would
reimburse depositors. Another crucial mechanism insulated commercial banks from stock market
panics by banning banks from investing depositors money in stocks.

Adapted from http://www.pbs.org/fmc/timeline/estockmktcrash.htm

Seventh Grade, The Crash, the Dust, and the New Deal 2005 Colorado Unit Writing Project 22



Appendix B, page 1

Pre-Assessment
Name Date
A. Fill in the blank with the appropriateterm.
Stock market Populist Communist
Radical Drought Unemployment
Tariff Reform Regulate
1. The isamarket for stocks around the
country.
2. A(n) isaprolonged period of dryness.
3. A(n) Is one who is disposed to making extreme
changesin existing views, habits, conditions, or institutions.
4, A(n) isamember of apolitical party claiming to
represent the common people.
5. A(n) isatax or schedule of taxesimposed by a
government on imported goods.
B. Circletheletter of the correct responseto each question.
1. What major even caused the Great Depression in the United States?

a The New Deal
b. Bonus Army
C. Stock market crash

d. Mass unemployment
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Unit Pre-Assessment

2. Which of the following statements is a quote from Franklin D. Roosevelt?
a “the only thing we have to eat is sandwiches”
b. “the only thing we have to fear isthe Great Depression”
C. “the only thing we have to know is how to read”
d. “the only thing we have to fear isfear itself”

3. Which of the following problems was not dealt with during the Great Depression?

a debt
b. hunger
C. wealth

d. bankruptcy
4. Who was the wife of Franklin D. Roosevelt?
a Eleanor Roosevelt
b. Ellen Roosevelt
C. Emily Roosevelt
d. Evelyn Roosevelt

5. The drought that settled in the southwestern United States became known as the

a Dust Barn
b. Dirt Storm
C. Dust Bowl

d. Super Bowl
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Answer Key — Pre-Assessment

A. Fill in the blank

1. stock market

2. drought
3. radical
4, populist
5. tariff

B. Multiple Choice

1 c
2. d
3. c
4, a
S. c
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L ecture Notes— The Stock Market Crash of 1929

Black Thursday

October _ ,1929

. . Stock prices began to
o People became desperate to their
o began to

. . A meeting was held among the bankers
o Richard was vice president of the Stock Exchange floor
o Whitney began bidding on U.S. Steel stocks
o People regained confidence and the market

A Nervous Recovery

October - , 1929
e Trading was , but prices remained
e Investorswere still about the stability of the
. , October 28 opened with aflood of

o Organized support did not appear as it had on October
o Altogether, the New Y ork Stock Exchange value had dropped

in one day

= Wasthelargest fal in the history of the exchange
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L ecture Notes— The Stock Market Crash of 1929

Black
October , 1929
e When the stock exchange opened at , everyone began

their stocks

o Pricesdropped rapidly

= RCA shares had been worth each were now selling for
each
o Bankerswere looking to the market, they were also

selling their stocks
e Asthetrading grew to aclose, prices slowly began to rally

e The of shares at closing was a
, 16,410,030 shares

e Over were
wiped off the value of the stock market

e The market value began to drop
o June saw another large drop
o Continued until reaching an ultimate low in July

e Black Tuesday marks the beginning of the
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Smoot-Hawley Tariff Act

Smoot-Hawley Tariff

The Smoot-Hawley Tariff Act of June 1930 raised U.S. tariffs to historically high levels. The
original intention behind the legislation was to increase the protection afforded domestic farmers
against foreign agricultural imports. Massive expansion in the agricultural production sector
outside of Europe during World War | led, with the postwar recovery of European producers, to
massive agricultural overproduction during the 1920s. Thisin turn led to declining farm prices
during the second half of the decade. During the 1928 election campaign, Republican
Presidential candidate Herbert Hoover pledged to help the beleaguered farmer by, among other
things, raising tariff levels on agricultural products. But once the tariff schedule revision process
got started, it proved impossible to stop. Calls for increased protection flooded in from industrial
sector special interest groups and soon a bill meant to provide relief for farmers became a means
to raise tariffsin all sectors of the economy. When the dust had settled, Congress had agreed to
tariff levels that exceeded the already high rates established by the 1922 Fordney-McCumber Act
and represented among the most protectionist tariffsin U.S. history.

The Smoot-Hawley Tariff was more a consequence of the onset of the Great Depression than an
initial cause. But while the tariff might not have caused the Depression, it certainly did not make
it any better. It provoked a storm of foreign retaliatory measures and came to stand as a symbol
of the *beggar-thy-neighbor’ policies (policies designed to improve one' s own lot at the expense
of that of others) of the 1930s. Such policies contributed to a drastic decline in international
trade. For example, U.S. imports from Europe declined from a 1929 high of $1,334 million to
just $390 million in 1932, while U.S. exports to Europe fell from $2,341 million in 1929 to $784
million in 1932. Overall, world trade declined by some 66% between 1929 and 1934. More
generally, Smoot-Hawley did nothing to foster trust and cooperation among nations in either the
political or economic realm during a perilous erain international relations.

The Smoot-Hawley tariff represents the high-water mark of U.S. protectionism in the twentieth
century. Thereafter, beginning with the 1934 Reciproca Trade Agreements Act, American
commercia policy generally emphasized trade liberalization over protectionism. The United
States generally assumed the mantle of champion of freer international trade, as evidenced by its
support for the General Agreement on Tariffsand Trade (GATT), the North American Free
Trade Agreement (NAFTA), and the World Trade Organization (WTO).

U.S. Department of State http://www.state.gov/r/pa/ho/time/id/17606.htm
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The Smoot-Hawley Tariff Act raised UStariffs on over 20,000 dutiable items to record levels,
and, in the opinion of many economists, protracted or initiated the Great Depression. U.S.
President Herbert Hoover signed the act into law on June 17, 1930.

The act was championed by Senator Reed Smoot, a Republican from Utah, and Representative
Willis C. Hawley, a Republican from Oregon. President Herbert Hoover had asked Congress for
adownward revision in rates, but Congress raised rates instead. While many economists urged a
veto, Hoover thought he could finesse the law through the U. S. Tariff Commission, and signed
the bill.

Opponents of the measure organized a petition signed by 1,000 economists who expressed
concern about anticipated tariff reprisals from other countries.

Although the tariff act was passed after the Stock Market Crash of 1929, many economic
historians consider it afactor in degpening the Great Depression. Unemployment was at a
troublesome 9 percent in 1930, when the Hawley-Smoot tariff was passed, but it jumped to 16
percent unemployment the next year and 25 percent unemployment two years after that. The
annual rate of unemployment in the United States never got back down to the 9 percent level
again during the entire decade of the 1930s.

Some economists also view the stock market crash as being a pre-emptive revaluation of stocks
based on the news that the tariff act would most likely passinto law. Thisview is based on the
concept that stock markets respond primarily to news about the future.

As countries resorted to protectionism, the general amount of international trade decreased,
causing the world economy to slow.

In part as aresult of the Hawley-Smoot Tariff and other countries' responses to it, the post-World
War 11 world saw a push towards multilateral trading agreements that would prevent asimilar
situation from unfolding. This led in part to the Bretton Woods Agreement in 1944 and the
General Agreement on Tariffsand Trade (GATT) in the 1950s.

Thereis till some historical debate as to whether the tariff was directly harmful to the US
domestic economy or not. A revenue-generating tariff can be beneficial to an economy, if other
countries do not respond with tariffs of their own. However, in classical and neoclassical
economic theory, atariff above a certain level will in and of itself lower revenue, harm trade, and
reduce the general welfare.
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There has been debate as to whether other countries raised their own tariffs as aresult of the
Smoot-Hawley Tariff, or if they were simply attempting to accomplish the same goal as the
United States. Much of this debate has been centered upon Canada, the United States largest
trading partner, which raised their tariffs substantialy in recent years. The cause of the Canadian
decision is still disputed, however.

http://en.wikipedia.org/wiki/Smoot-Hawley Tariff Act

Answer thefollowing questionsin complete sentences.

1 The Smoot-Hawley Tariff Act raised U.S. tariffsto what kind of levels?

2. Who did Presidential candidate Hoover pledge to help?

3. Was the Smoot-Hawley Tariff Act aninitial cause of the Great Depression?

4, Who were the Republicans who headed up the Smoot-Hawley Tariff Act?
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Smoot-Hawley Tariff Act

5. At what percentage was unemployment at in 1930 before the Smoot-Hawley Tariff Act?

6. At what percentage was unemployment at after the Smoot-Hawley Tariff Act?

7. When tariffs are above a certain level, what is often the outcome?
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L ectur e Notes — M ass Unemployment

M ass Unemployment

e Following the stock market over one people
lost their jobs
o Lossof led people to believe they werein a
o Thiscaused adropin of and
o Thousands of shops and factories were forced of

= Some companiestried to stay in business and were forced to
and - employees to stay

in business
= Although the magjority of the American population did have
stocks, they were caught in the

. people were unemployed the crash
in 1929
o In , 4,250,000 people were unemployed
o 1In 1931, over people were
unemployed
o By , over people were
unemployed
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L ectur e Notes — M ass Unemployment

Agriculture and Factories

e Farmers had not prospered in the

o Crop prices stayed

o Agricultural areasfaced similar problems to those in the cities

e AsAmericacontinued to evolve industrially, factories laid off more workers
o Factorieswere ableto use

o More effective during hard times
Bonus Army
e In thousands of of World War | marched into
o They wanted their wartime “ " they wereto receivein
o Themagjority were and

o These determined veterans became known as the “

o Their numbersroseto within

months
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L ectur e Notes — M ass Unemployment

Hooverville

e TheBonusArmy set up

o These were shantytowns set named after the

o Many people set up Hoovervilles asthey lost their and

e These consisted of made of wooden

, tar paper, and other pieces

e Were set up onthe of cities

e Were nicknamed “Hoovervilles’ because people

President Hoover for hislack of to solve this

situation
e President Hoover believed that “ K
was best

e Ashedid nothing, things grew
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Picturing the Great Depression

Answer thefollowing questionsin complete sentences.
What are the circumstances represented by this photo?

Describe the condition of the house in the photo.
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Picturing the Great Depression

Answer thefollowing question with a complete sentence.

What can you learn from the expression on the boy’ s face?
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Picturing the Great Depression
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Answer thefollowing question with complete sentences.

What is interesting or surprising about the situation captured in this picture?
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Picturing the Great Depression

FANRNARRARANA

Answer thefollowing question with complete sentences.

What problems or frustrations are suggested by this picture?
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Picturing the Great Depression

Answer thefollowing question with a complete sentence.

What help seems to be needed here?
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Picturing the Great Depression

Answer the following question with complete sentences.

What is unique about this image that the photographer wanted to capture?

Seventh Grade, The Crash, the Dust, and the New Deal 2005 Colorado Unit Writing Project



Appendix C, page 16
How Do You Fed?

Study these images, and then answer the following questionsin complete sentences.

Farmer's Son
Farmhouse Topsoil

1. Speculate as to when and where these photographs may have been taken.

2. Which image "speaks' to you and why?
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How Do You Fedl?

3. If every picture tells a story, what story do these photographs convey?

4, What questions do these images evoke?

(adapted from The Learning Page http://lcweb2.1oc.gov/learn/lessons/99/dust/photo.html)
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L ecture Notes— The Dust Bowl and the Okies

Dirt, Dirt, and MoreDirt

e During World War |, American were urged to

production.

o Resulted in overproduction

o Pricesof agricultural goods

o Largefarmswere foreclosed and were |eft but
e Ealy
o — dry weather settled in the
United States

o Hardest hit areas;

= Partsof
= Parts of

o Baresoil wassodry it with the

wind

= and farms were blanketed with

of

=  Became known asthe

=  Dust storms would often last for at atime
o April , 1935

=  Became known as

= \Wasone of the worst “black "
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L ecture Notes— The Dust Bowl and the Okies

Jobd!

e Farmers began hearing of jobsin

(e}

o

Left their farms and traveled

This highway crossed several states:

Go Back to Oklahoma

e Faced with constant disasters many people from headed to
Cdlifornia
o Hopedto find jobs as workersin the
and fields
o Cdlifornians were afraid the migrants would make life
. were thought to be , ,and
o Were
o Werewilling to take jobs
o Livedin (much like Hoovervilles)

e With the large number of migrant workers entering Californiathere was only

job available for every job available for every men

e TheDust Bowl camtoanendin after years of drought and

black blizzards.
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Long, Lewis, and the Communists

Huey Long was Governor of Louisianafrom 1928 to 1932 and was elected to the U.S. Senatein
1930. A nominal Democrat, Huey Long was aradical populist, of a sort we are unfamiliar with
in our day. As Governor, he sponsored many reforms that endeared him to the rural poor. An
ardent enemy of corporate interests, he championed the "little man" against the rich and
privileged. A farm boy from the piney woods of North Louisiana, he was colorful, charismatic,
controversial, and always just skating on the edge. He gave himself the nickname "Kingfish"
because, he said, "I'm asmall fish here in Washington. But I'm the Kingfish to the folks down in
Louisiana."

Huey Long was the determined enemy of Wall Street, bankers and big business and he was also
a determined enemy of the Roosevelt administration because he saw it as too beholden to these
powerful forces.

Huey Long did not suffer from excessive modesty. A high-school dropout who taught himsel f
law and got alaw degree in only one year of study, Long was confident he would become
President of the United Statesin 1936. So confident was he that he wrote a book entitled My
First Daysin the White House in which he named his cabinet (including President Roosevelt as
Secretary of the Navy and President Hoover as Secretary of Commerce) and in which he
conducted long imaginary conversations with FDR and Hoover designed to humiliate them and
show their subservience to the boy from the piney woods of Louisiana.

The Kingfish wanted the government to confiscate the wealth of the nation's rich and privileged.
He called his program Share Our Wealth. It called upon the federal government to guarantee
every family in the nation an annual income of $5,000, so they could have the necessities of life,
including ahome, ajob, aradio and an automobile. He also proposed limiting private fortunes to
$50 million, legacies to $5 million, and annual incomes to $1 million. Everyone over age 60
would receive an old-age pension. His slogan was "Every Man A King."

Adapted from http://www.ssa.gov/history/hlongl.html

In the Senate

In 1930 he was elected to the United States Senate. He went to Washington in 1932 after having
ensured that Alvin Olin King was elected to replace him as governor. Long continued to bein
effective control of Louisianawhile he was a senator. Though he had no constitutional authority
to do so, he continued to draft and press bills through the Louisianalegisature, which remained
controlled by his supporters.
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Long, Lewis, and the Communists

He was vigorousin his efforts to try to combat the damages of the Great Depression. By 1934,
he began a reorganization of the state that all but abolished local government and gave himself
the power to appoint all state employees.

He was avocal supporter of Franklin Delano Roosevelt in the 1932 election, but when Long was
not offered afederal post, he turned against Roosevelt. In 1933 he was part of the three week
Senate filibuster against the Glass-Steagall Act. In another famous filibuster on June 12—13,
1935, Long made the longest speech of his Senate career. The speech took 15 1/2 hours and was
filled by 150,000 words. In 1934 he created the Share Our Wealth program, proposing heavy
new taxes on the super-rich. Though he was a Democrat, President Roosevelt considered Long a
demagogue and privately said of him that "he was one of the. . . most dangerous menin
America.” He positioned himself to run against Roosevelt in the 1936 elections, announcing his
bid in August, 1935.

Assassination and legacy

On September 8, 1935 he was shot once by Carl Weiss in the Capitol building at Baton Rouge.
Weiss was immediately shot dead by Long's bodyguards. The walls of the capitol hallway are
still nicked from the bullets fired at Weiss after Long was shot. (Persistent rumors allege that
Weiss actually had no gun and only struck Long with his hand, and L ong was accidentally shot
by his own guards when they opened fire on Weiss.) Weiss was the son-in-law of Judge
Benjamin Pavy, along-time political opponent of Long. Long died two days later from internal
bleeding following an incompetent attempt to close the wounds by Dr. Arthur Vidrine. Some say
that Huey should have recovered from the wounds, and that his doctors killed him. According to
his sister, Lucille Long Hunt, hislast words were: "Don't let me die, | have got so much to do."

http://en.wikipedia.org/wiki/Huey Long

Sinclair Lewisand His Life

Sinclair Lewis, the first American to win the Nobel Prize for Literature, was born in Sauk
Centre, Minnesota, in 1885. Although he was proud of his Midwestern roots, he traveled widely
and was interested in many different aspects of American society, from business and medicine to
religion and small town life. His concern with issues involving women, race, and the powerless
in society make hiswork still vital and pertinent today. As Sheldon Norman Grebstein wrote in
hiswork Sinclair Lewis, Lewis "was the conscience of his generation and he could well serve as
the conscience of our own. His analysis of the America of the 1920s holds true for the America
of today. His prophecies have become our truths and his fears our most crucial problems.”
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Long, Lewis, and the Communists
Sinclair Lewis was nominated for the Pulitzer Prize for Main Street and Babbitt, and won the
award for Arrowsmith (although he turned it down). He was a member of the National Institute
of Artsand Letters and the American Academy of Artsand Letters. He died in Romein 1951.

Sally Perry http://www.english.ilstu.edu/separry/sinclairlewis/biography.html

The Third Period (1928-1935)

The upheavals within the Communist Party of the United States of Americain 1928 were an
echo of amuch more significant change: Stalin's decision to break off any form of collaboration
with western socialist parties, which were now condemned as "socia fascists', had particularly
severe consequences in Germany, where the German Communist Party not only refused to work
in alliance with the German Socialist Party, but attacked it and its members. In 1928 there were
about twenty-four thousand members. By 1932 the total had fallen to six thousand members.

In the United States the principal impact of the Third Period was to end the CPUSA's efforts to
organize within the AFL through the TUEL and to turn its efforts into organizing dual unions
through the Trade Union Unity League. Foster went along with this change, even though it
contradicted the policies he had fought for previously. He did not, however, remain head of the
CPUSA: in 1932 one of his subordinates, Earl Browder, replaced him.

The Party's slogan in this period was "the united front from below". The Party devoted much of
its energy in the early years of the Great Depression to organizing the unemployed, attempting to
found "red" unions, championing the rights of black Americans and fighting evictions of farmers
and the working poor. At the same time, the Party attempted to weave its revolutionary politics
into its day-to-day defense of workers, usually with only limited success.

Adapted from:
http://en.wikipedia.org/wiki/American Communist Party#Early factiona struggles .281923-
1929.29
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Comprehension Questions - Lewis, Long, and the Communists

Answer the following questionsin complete sentences.

1 Huey Long was a*“ determined enemy” of what groups?

2. What did Long want the government to do with the wealth of the nation’s rich and
privileged?

3. What did President Roosevelt consider Long to be?

4, How did Long die?

5. Sinclair Lewis was the first American to win a Nobel Prize in what subject?

6. What was Lewis concerned about that makes his work pertinent today?

Seventh Grade, The Crash, the Dust, and the New Deal 2005 Colorado Unit Writing Project 48



Appendix C, page 24
Comprehension Questions— L ewis, Long, and the Communists

7. What did the CPUSA do in the early years of the depression?

On a separ ate piece of paper, using therubric provided, answer the following question in
two to three paragraphs.
In your opinion, what are the benefits and downfalls of having radicals openly addressing

political issues during atime of national crisis?
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Timeine and Notes— Fear and Fan Mail

January 30, 1882:

October 11, 1884:

March 17, 1905:

April 6, 1917:

August 10, 1921:

November 6, 1928:

October 29, 1929:

November 8, 1932;
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Fear and Fan Mail

Read the following excerpt from FDR’sfirst inaugural address. Answer the question that

followsin a complete sentence.

“Thisisaday of national consecration